Pupil premium strategy statement — St Margaret’s
Church of England Academy

Our Vision

At SMA, we are committed to ensuring that every pupil, regardless of background, achieves
their full potential. Our Pupil Premium strategy is rooted in research and best practice,
adapted to meet the specific needs of our students and their families. We aim to close attain-
ment gaps and support the holistic development of disadvantaged pupils.

Our Approach

Our strategy is underpinned by the Education Endowment Foundation’s (EEF) Guide to Sup-
porting School Planning: A Tiered Approach. This framework informs our priorities, actions,
and interventions across three tiers.

High-Quality Teaching

We prioritise consistent, high-quality classroom practice for all pupils. Teacher feedback is rig-
orously monitored through SLT quality assurance. Our curriculum is broad, balanced, and am-
bitious, underpinned by high expectations and inclusivity.

Targeted Academic Support

We provide small group tuition and one-to-one interventions for pupils who need additional
help. Post-assessment processes identify gaps and enable timely interventions. All strategies
are regularly reviewed to ensure they are effective and impactful.

Wider Strategies (Pastoral and Wellbeing)

We offer support for attendance, behaviour, and reintegration, alongside mentoring and coun-
selling to address social, emotional, and mental health needs. Engagement with families is a
key part of our approach to strengthen home-school partnerships.

Our Context and Priorities

We recognise that disadvantaged pupils have been disproportionately affected by the pan-
demic, both academically and emotionally. Our strategy prioritises narrowing the attainment
gap and supporting well-being. We monitor progress across all cohorts and subgroups, includ-
ing those eligible for Pupil Premium (FSM, Ever 6, CLA, PLAC), to ensure equity and excel-
lence.

Impact and Accountability

All actions are evidence-based and regularly evaluated for impact. Our journey from Requires
Improvement (2021) to Good (2024) reflects our commitment to improving teaching, behav-
iour, and community engagement. We will continue to build on this progress to secure the
best outcomes for all pupils.

At St Margaret’s, we are committed to ensuring that every pupil can succeed, regardless of their
background. This statement explains how our school uses Pupil Premium funding to improve the
attainment of disadvantaged pupils. It sets out our Pupil Premium strategy, details how we plan to
allocate funding during this academic year, and reviews the outcomes achieved for disadvan-
taged pupils in the previous academic year.



Our approach is guided by our core values of Compassion, Resilience and Respect. These val-
ues underpin everything we do, from the way we support learning to the relationships we build
within our school community. We believe that fostering these qualities helps pupils overcome bar-

riers, develop confidence, and achieve their full potential.

Through targeted interventions, high-quality teaching, and a strong focus on wellbeing, we aim to
close the attainment gap and provide every pupil with the tools they need to thrive both academi-

cally and personally.

School overview

Detail Data

Number of pupils in school 1001

Proportion (%) of pupil premium eligible pupils 22%

Academic year/years that our current pupil premium strategy Year 1 of 3

plan covers (3-year plans are recommended — you must still

publish an updated statement each academic year)

Date this statement was published November 2025
Date on which it will be reviewed November 2026

Statement authorised by

Adam Robinson

Pupil premium lead

Nadia Kaye

Governor / Trustee lead

Michael Morris

Funding overview

If your school is an academy in a trust that pools this funding,
state the amount available to your school this academic year

Detail Amount
Pupil premium funding allocation this academic year £ 222,660
Pupil premium funding carried forward from previous years £0.00
(enter £0 if not applicable)

Total budget for this academic year £ 222,660




Part A: Pupil premium strategy plan

Statement of intent

‘Research has found that disadvantaged students have been worst affected by the impact of
the pandemic. It is therefore more important than ever that school strategies focus on support
for disadvantaged students. (EEF, 2021)

National Context: (2021)

‘The attainment gap between north and south is growing both at GCSE and A-Level. This is
not all that surprising when we consider the triple whammy of factors that will have had an
impact on this attainment gap, existing long-term disadvantage, learning loss during COVID
and DfE failures in catch up and the National Tutoring Programme’ (www.northernpower-
housepartnership.co.uk 2022)

Disadvantaged students tend to have lower educational attainment compared to their
peers.

This attainment gap exists by 9 months by the end of Year 6 (1 academic year) and by
18 months by the end of Year 11 (2 academic years).

The attainment gap has stopped closing for the first time in over a decade.

This has been compounded by the COVID-19 pandemic.

The Office for Fiscal Studies shows that at the current rate of change; it will take 560
years for the attainment gap to be equalised.

Statistically, there are more families north of London that are classified as being
disadvantaged.

The Six Central Barriers: (Taken from EEF, 2021):
1.

. Technological Access: There is less access to technology. In several cases, access to

Time: Studies indicate that on average, a non-disadvantaged student in secondary
school works for 5.8 hours per week outside of school hours - this compares to 4.5
hours per week for a disadvantaged student.

technology is shared. In other instances, there is a lack of internet in the household.
Aspirations & Understanding: In several cases, there is a generational lack of
aspiration, with many students encouraged to follow in the footsteps of their family
members. Some disadvantaged households shy away from support mechanisms,
sometimes due to embarrassment.

Parental Engagement & Support: There are often increased pressures placed on
disadvantaged students to earn money, as opposed to studying at home. The need for
survival often outweighs delayed gratification.

Qualifications: Some schools narrow the curriculum, meaning that students do not sit
qualifications that showcase their holistic skills.

Attendance: Disadvantaged students tend to have lower attendance than their non-
disadvantaged counterparts. This is particularly evident when there are key events
occurring, such as Mock Exams. Attendance to additional sessions after-school also
tend to be lower for disadvantaged students.

Challenges

This details the key challenges to achievement that we have identified among our disad-
vantaged pupils.


http://www.gov.uk/
http://www.northernpowerhousepartnership.co.uk/
http://www.northernpowerhousepartnership.co.uk/
http://www.northernpowerhousepartnership.co.uk/
http://www.northernpowerhousepartnership.co.uk/

Challenge
number

Detail of challenge

1

Poor attendance: Disadvantaged students are more likely to have poor
attendance at SMA. For the 2024-25 academic year, persistent non-attendance
rates were 20.5% overall, increasing to 30.7 % for pupils from disadvantaged
backgrounds. In addition, in 2024-25, the attendance rate for students in receipt
of PP funding was 90.0% against 93.8% for those not in receipt of PP funding

Academic outcomes; progress of high ability Pupil Premium pupils compared
to Non-Pupil Premium high ability. High attaining student who are in receipt of
the pupil premium do not make the same progress as Non-PP High Ability

pupils

Staff awareness: Teachers play a pivotal role in promoting diversity and
inclusion in the classroom. If teachers do not create a learning environment
where every student feels welcomed, valued and supported this can have a
negative impact on equality and diversity and the overall classroom culture.
Staff CPD and pedagogy to ensure Pupil Premium pupils continue make the
same progress as Non-PP peers.

Emotional and mental health challenges: Many disadvantaged pupils face
higher levels of stress, anxiety, and other emotional barriers that can impact
their engagement and learning

Parental engagement: Some families may face barriers to engaging with the
school, either due to language barriers, time pressures, or lack of understanding
of the education system

Rising suspension Disadvantaged students are more vulnerable to (internal
and external) suspension and permanent exclusion. Data shows that exclusion
rates among pupils eligible for Pupil Premium funding, often part of a more
mobile student body, are significantly higher than those of their non-
disadvantaged peers.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

To ensure that our disadvantaged students, Reduction in persistent absence.

attend and find school a rewarding Reduction in EBSA numbers.

experience. Increase in the number of parents and carers

positively engaged with school events such
as parents’ evening, options support
evening and preparing to perform
evenings.

Reduction in number of students accessing
our Reflection Suite

Incremental improvement in attendance and
engagement in positive behaviours

To ensure disadvantaged students know, Improvements in grades through English and
understand and retain more to make Maths intervention groups and the wider
curriculum.




accelerated progress — especially through
improved literacy and numeracy.

Attainment data shows good progress and
narrowing of the gap.

Students know how to help themselves to be
more effective students leading to
accelerated progress

To support disadvantaged students to be
effective learners. Students adopt positive
learning behaviours and engage more
proactively in lessons, especially in Key Stage
3.

Fewer days in Reflection than the previous
year.

Suspensions are fewer than the previous
year.

Permanent exclusions are fewer than the
previous year.

More positive reward points for Pupil
Premium students than in the previous year.
More Pupil Premium students nominated for
awards than in the previous year.

Improved engagement in terms of attitude to
learning — reflected in ATL

To broaden the cultural capital of all
disadvantaged pupils through the curriculum
and extra-curricular activities.

Increased engagement in co-curricular
activities.

Increased participation in trips and visits,
especially those that are for longer

durations.

Increased number of Pupil Premium students
on student voice activities

To reduce SEMH barriers to learning

SEMH/WEellbeing issues affect fewer students
In school

External support means SEMH impacts
learning and progress less

Students become more resilient.

Increase parental engagement especially in
pupil premium families

Parents engage by signing up for parents'
evenings and parents' information evenings
Similar attendance to non-PP parents

High response rates to school surveys and
school communications

Parents attend specific pupil premium
focused parental events

More disadvantaged pupils aspire to sixth form
at SMA or elsewhere

Increased awareness of post 16 opportunities
that are available e.g. university taster days,
engagement in careers fairs, improved
destinations to Russell Group universities

Non-NEET figures remain positive.




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted Cost; £77,931

Activity Actions that support this approach Challenge
number(s)
addressed

Progress of Focus on curriculum adaptation and regular 1,2,3,5

Pupil Premium pupils reviews to check gaps in learning are

compared to non-pupil addressed, recall embedded

Premium high ability Focys on literacy and numeracy within each

) curriculum area

wil Reviewing curriculum half termly through

be the same, if not department time/CPD.

enhanced further Curriculum areas assess Marking and

Feedback Policy and make changes to suit
the needs of all pupils including PP.
Curriculum areas focus on quality
assessment of pupil learning.

Staff CPD and Dedicated CPD training over the academic 2,3,4,5

pedagogy to ensure year for all staff; review pOintS timetabled in

Pupil Premium pupils the CPD calendar.

continue to make the Staff reminder to review EEF documents

same progress as non- regularly and links to ‘sign up’ for

PP peers. newsletters.

Extra training for postholders/middle leaders
in terms of data and tracking, particularly for
PP pupils.

PP through quality assurance fortnights is to
remain a key focus on learning walks, work
scrutiny, and pupil voice.

PP coordinator/SLT to conduct extra pupil
voice and work scrutiny over the academic
year for PP pupils and feedback to middle
leaders.

Staff across the school showcase T&L within
the classroom for PP attainment and
progress.

Mental health and Proportion of two in-house counsellors’ time 4,1, 2 3

wellbeing of students
impacting progress and
aspirations.

Laptops loaned to pupils without access at
home.

Extra pastoral support through recruitment of
extra members of staff.

Regular staff training around mental health
and well-being.
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e Managerial supervision meetings weekly with
the Safeguarding Team.

e Focus on ACE/CEIAG on a weekly basis.

e Curriculum areas to incorporate mental
health/wellbeing into schemes of work.

e More opportunities for cultural capital.

e Regular CPOMS training

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted Cost; £55,565

Activity Actions that support this approach Challenge
number(s)
addressed

Lexonik Advanced and Lexonik Leap resolves phonics gaps for those who | 2, 3, 5
Leap Programmes to do not have English as their first language.
drive improvement in

reading and literacy. Targeted lower school intervention

To support PP students EEF research shows that small group tuition has 2,3
in examination course in | an average impact of 4 months progress over an
the build-up to the exam | academic year.

series and during KS3 to
prepare for transition to target in core subject areas more likely to be
KS4 impactful if it is clearly linked with timetabled
lessons

Wider strategies (for example, related to attendance, behaviour, wellbe-
ing)
Budgeted Cost; £89,064

Activity Evidence that supports this Challenge
approach number(s)
addressed
Decrease Suspension ¢ The Reflection Suite and after 1’ 2, 4, 6
(internal and external) school detentions are used for
and permanent exclusion teaching staff and pastoral team
rates in some pupil to complete restorative
premium students (more sessions/reflection sessions for
mobile student body) excluded pupils to transition back
into normal school life.




Review of behaviour policy and
procedures to ensure consistent
approach and de-escalation,
restorative practices and ensuring
exclusion is a last resort.
Therapeutic and educational
intervention for vulnerable pupils
— school counselling, ADHD
foundation, YPAS,

To ensure no student is Provide essential equipment for 2,54,3
disadvantaged due to a school to ensure all students are
lack of equipment in ready to learn and high standards
school are maintained.
(stationary/uniform)
To ensure that no Purchase of Asda voucherstobe | 2,5, 4,3
student is disadvantaged given to families on a
due to poor quality/lack discretionary basis
of food at home
To ensure that no To provide vital translation 2,5,4,3
family/child is equipment, home necessities,
disadvantaged due to English language teaching etc to
having multiple those who are new to country and
disadvantages by speak very limited English
providing targeted
support to families
To ensure no student is To provide equal access to 2,5,4,3
disadvantaged and to events that improve cultural
increase the cultural capital, which provides
capital of EPP students opportunity for sessions with
artists, poets, chefs, performers,
and other external agencies.
A strong & stable Careers education, information, 2,3

CEIAG curriculum that
is a universal offer.

advice and guidance interven-
tions can make a difference to pu-
pils, including increased self-con-
fidence and enhanced decision-
making skills which can act as
precursors to longer-term socio-
economic outcomes (Hughes &
Gration, 2009).

Total estimated budgeted cost: £ 222,660
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

1. Summary information

School St Margaret's Church of England academy
Academic 2024- ([Total PP budget [£204,770 [Date of mostrecent PP Review March 2025
Year (estimated)
2025
Total number [989 Number of pupils (186 Date for next internal review of this strategy |[Nov 25
of pupils eligible for PP

2. School versus National Data

Pupils eligible for PP (school |Pupils not eligible for PP
data 2025 GCSE outcomes) ((school average 2025 GCSE)

Pupils eligible for PP - national data
October 2025

& Maths

% achieving 9-5 English(37.1 58

age

Progress 8 score aver-

25.6




Attainment 8 score av- [42.2 50.62 34.9
erage
Intended Outcome Success Criteria Impact
To ensure disadvan- Improvements in grades through PP Students (2023 2024 2025
taged students know, |[English and Maths intervention
understand and retain |groups and the wider curriculum. |Eng & Ma 9-5% |29 135.5 137.1
more to make acceler-
ated progress — espe- Attainment data shows good pro-
cially through improved [9ress and narrowing of the gap.
literacy and numer-
ellcy y ! Students know how to help them-
' selves to be more effective students
leading to accelerated progress
To ensure that our dis- |[Reduction in persistent absence. |PP Students 2024/25 2023/24
advantaged students,
attend and find school a[Reduction in EBSA numbers. IPA 341 37.2
rewarding experience.
9 exp Parents and carers more engaged [SA 3.4 27
with school.
Reduction in number of students
accessing reflection. Non PP Students  [2024/25 2023/24
Incremental improvement in attend- |PA 17.5 20.3
ance and engagement behaviour
SA 0.47 0.41
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cially in Key Stage 3.

than the previous year.

More positive reward points for pu-
pil premium students than in the
previous year, More people pre-
mium students dominated for
awards and in the previous year im-
proved engagement in terms of atti-
tudes to learning.

H - H : Pupil Premium ﬁgible Group Group Total Internal

TO Support dlsadvan Fewer days in ReﬂeCtlon than the vs. Not Pupil Premium Size Size Exclusions Total Internal Exclu-

taged students to be ef- |previous year. Eligible 2425 | 2324 | 2425 sions 23124 Days Excluded 2425 | Days Excluded 23124
fective learners. Stu- . Al 194 192 4595 3482 54829 417.82
dents adopt positive Suspensions are fewer than the

|eaming behaViOUrS and previous year Pupil Premium Eligible 63 66 2167 1307 257.71 1568.72
engage more proac- ) Not Pupil Premium Eligible 131 126 2428 2175 29058 259.1
tively in lessons, espe- Permanent exclusions are fewer

Al

91

161

239

271

3925

Pupil Premium Eli-
gible

196

113

11675

193.5

Not Pupil Premium
Eligible

Al 1008

1020

65

126

199

Pupil Premium Eli-
gible

209

191

M

Not Pupil Premium
Eligible

799

829
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To broaden the cultural
capital of all disadvan-
taged pupils through the
curriculum and extra-
curricular activities.

Increased engagement in co-curric-
ular activities.

Increased participation in trips and
visits, especially those that are for
longer durations.

Increased numbers of PP students
on student voice and student panel
activities.

Snowdonia Trip October 2025 11.6% PP
Poland Krakow Trip January 2025 4.8% PP
Iceland Geography Trip March 2025 16% PP
Edinburgh Castles Trip February 2025 9.3% PP
Norway Ski Trip April 2025 4.8% PP

New York Art Trip April 2025 15% PP

Duke of Edinburgh Bronze Award 9.6% PP

To reduce SEMH barri-
ers to learning

SEMH/Wellbeing issues affect
fewer students in school

External support means SEMH
impacts learning and progress less

Students become more resilient.

2024-25

93 students attended at least two or more counselling sessions
36 were eligible for pupil premium funding
25 students were both EPP and SEN

Increased parental en-
gagement, especially
Pupil Premium families.

Parents engage by signing up for
Parents’ Evenings and Parents’ In-
formation Evenings - similar per-
centage to non-PP attendance. Par-
ents respond to surveys and school
communication more frequently.

Parents’ Evenings & Information Events

Parental attendance at Parents’ Evenings is now broadly in line with non-PP
families.

Increased participation in PP-focused information events, with positive feedback
on relevance and clarity.

Survey & Communication Response

Significant improvement in parental responses to school surveys.

Greater engagement with school communication channels, reducing missed
messages and improving responsiveness.

Impact on Student Outcomes
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e Students whose parents attend PP-focused events demonstrate stronger
engagement with homework and revision.

e Improved confidence and independence in learning linked to parental
involvement.

Qualitative Feedback
e Parents report greater confidence in supporting learning and understanding
school expectations.

More disadvantaged pu-|Increased awareness of opportuni- [2024-25 Cohort:
pils aspire to Sixth Form(ties available (e.g. university taster
at SMA, or elsewhere. |days) e 23/63 Eligible for bursary

e 17 of the 23 offered paces at university
e 6 are in employment or training

e 1 studentcurrently NEET

Engagement in Careers Fayres.

Destinations into further education,

employment or training c t Y12
urren

Non-NEET figures remain positive. .
23 of the 88 students are classed as disadvantaged
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Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year.

Programme

Provider

Careers/NEET/CEAIG/Maximising Outcomes

A wide range of careers activities have been undertaken to support
the development of knowledge of careers opportunities, pathways
and appropriate soft skills.

Several CEAIG opportunities have been provided to all students.
This included universal offers such as the ‘Careers & employability
day, Year 10 Mock interviews, Meet the professionals for year 7 and
Year 8 and Year 10 and Year 12 have engaged in one week of
offsite work experiences in various sectors.

Targeted KS4 and KS5 sessions included Elevate ‘Next Steps’ pro-
gramme. Year 8 and Year 9 students benefit from Everton in the
Community who specifically target disadvantaged, disengaged
boys. EITC provides both one-to-one mentoring and targeted group
work focused on self-esteem, developing healthy relationships, and
building confidence. These programmes help pupils build social
skills, resilience, and a positive sense of identity. The success of
which can be measured by individual improved attendance to
school and attitudes to learning
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Music Tuition/Peripatetic Lessons Providing access to music tuition and peripatetic lessons can
significantly benefit disadvantaged students by offering opportunities
they might not otherwise have. These lessons build confidence,
creativity, and resilience, while fostering a sense of achievement
through skill development and performance. By removing financial
barriers to participation, we ensure that all students can experience
the cultural, academic, and personal benefits of music.

Pupil Premium Mental Health Interventions Report

Our school is committed to providing a comprehensive, multi-layered package of mental health and wellbeing support for pupils eligible for the Pupil
Premium. These interventions are designed to remove barriers to learning, promote resilience, and ensure that every young person has access to
timely and appropriate help. The following services and teams contribute to our whole-school mental health offer.

YPAS provides structured early-intervention support for pupils experiencing low-level anxiety, low mood, and emerging emotional needs. YPAS
offers more targeted intervention and clinical oversight, ensuring that pupils with more complex presentations receive appropriate assessments,
support, and referrals where necessary.

We also benefit from the expertise of specialist staff. Our Schools Safer Police Officer provides practical support for students whose emotional or
social needs impact on their wellbeing or safety. In addition, our Trust Counsellors Stepehen Gilmour and Louise Smith, deliver one-to-one coun-

selling for pupils requiring a more therapeutic, long-term intervention.

A range of school-based teams contribute to preventative and ongoing wellbeing support. Our Safeguarding team, Pastoral Team, and Chaplaincy
play a central role in providing wraparound emotional support, crisis response, and a trusted adult network for students across the school.
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